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    CHAPTER 6   

    Abstract     This chapter shares a deeper analysis of insights from the UK 
case study research, which indicated that partnership complexities were 
minimised when the relationships were developed over a sustained period 
of time, where genuine trust is built between stakeholders and not forced. 
Furthermore, when learning created through partnerships were perceived 
as relevant by all stakeholders, there was some form of funding, and 
teacher educators were confi dent and competent with the children aged 
5–11 years. These insights were supported by recent shifts in teacher edu-
cation. Hence, the global insights offered timely support and direction for 
the ‘Best Start’ programme.  

       This international case study investigated quality Initial Teacher Education 
(ITE) (physical education) also referred to as Quality Physical Education 
Teacher Education (QPETE). The ITE programme was identifi ed as 
having strong partnerships with local schools by England’s Offi ce for 
Standards in Education (Ofsted) and external examiners which were evi-
denced during data collection. A deeper intention of the case study was to 
explore partnerships for possible ‘hybrid space’ course features. 

 Global Insights and Support                     



   GLOBAL INSIGHTS 
 Data suggest that it is a strong possibility that a hybrid space exists within 
this UK ITE physical education (PE) course. However, determining a def-
inite answer and the degree to which a hybrid space appears would require 
longer time and research into the case study. What can be determined 
is that if the course has not yet developed a hybrid space, they certainly 
appear to be in the process of creating one (cf. Fig.   4.1    ). Nonetheless, 
the Bachelor of Education (BEd) primary Physical Education Teacher 
Education (PETE) course is evidenced as being high quality according 
to students, unique by lecturers, coherent and best practice by external 
examiners, popular amongst prospective students, and ‘Outstanding’ as 
perceived by Ofsted. 

 One recurring enabler of hybrid space features was previous teach-
ing experience of teacher educators. This is supported by Murray who 
states that English teacher education primary courses consist of teacher 
educators from teaching backgrounds ( 2010 ). Toni and Laura perceived 
themselves as teachers and the pre-service teachers as teachers (with a spe-
cialisation in PE). What this enables is an environment where the major-
ity of stakeholders are on an equal status; as teachers. This was observed 
by the natural and comfortable disposition teacher educators had around 
the school, and reciprocally, teachers and staff had with them. Hence, 
within this case study, previous teaching experience did seem signifi cant 
in integrating various teacher educator roles and establishing sustaining 
partnerships. 

 Darling-Hammond ( 2006 ) identifi es three common elements in success-
ful programmes/courses where the theory meets the practice, for which 
data in this case study evidence all three and offer signifi cant insights.

    1.    Coherence and integration 
 The course work “is carefully sequenced based on a strong theory of 
learning to teach; courses are designed to intersect with each other, are 
aggregated into a well-understood landscape of learning, and are 
tightly interwoven with the advisement process and students’ work in 
schools” (Darling-Hammond  2006 , p.  7). The teacher educators 
deliberately adopted responsibility in providing the pre-service teach-
ers with practical and theoretical preparation which was specifi cally 
tailored to the individual module for that semester and the context for 
the partnering school/s. Furthermore, the teacher educators “supervise 
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and advise teacher candidates and sometimes even teach children and 
teachers in placement schools, bringing together these disparate 
course elements through an integration of roles” (Darling-Hammond 
 2006 , p. 7).   

   2.    Extensive, well-supervised clinical experience linked to course work 
using pedagogies that link theory and practice 
 The pre-service teachers participate in practical and real experiences 
with course work and are, therefore, better able to understand theory, 
apply the concepts, and support student learning (Baumgartner et al. 
 2002 ; Denton  1982 ). As argued by Darling-Hammond; “no amount 
of course work can, by itself, counteract the powerful experiential les-
sons that shape what teachers actually do” ( 2006 , p. 9). The teacher 
educators were experienced teachers which resulted in confi dence and 
competence. They were in a familiar environment in schools and 
enjoyed their time amongst other educators.   

   3.    New relationships with schools 
 Relationships involve unique partnership contexts, challenges, and ten-
sions (Martin et al.  2011 ). Darling-Hammond suggests that “universi-
ties must engage ever more closely with schools in a mutual transformation 
agenda, with all of the struggle and messiness that implies” ( 2006 , p. 3). 
The messiness did seem to be limited by the teacher educators and their 
ability to perceive themselves as teachers, which immediately enabled 
egalitarianism. The hall being situated away from the university also 
assisted in a third space, place of meeting. Finally, the Teaching Assistant’s 
role was to liaise amongst the schools, which covered the administration 
burden. This enabled Toni and Laura to focus on teaching and enabled 
the partnerships to be manageable. Therefore, it could be argued that a 
“non hierarchical interplay between academic, practitioner and com-
munity expertise” (Zeichner  2010 , p. 89), that is a ‘hybrid space’ was 
created by the teacher educators Toni and Laura, with the assistance of 
the Teaching Assistant.    

  Challenges for hybrid spaces identifi ed by the teacher educators 
included a general lack of understanding amongst educationalists (gen-
eralist classroom teachers) of the importance of PE. However, while this 
was a challenge, it was also a ‘strength’ in the partnerships, enabling the 
teachers and children to perceive the learning opportunities as meaning-
ful and worthwhile. Hence, the collaborations promoted ‘health literacy’ 
within communities; advocated enjoyment associated with learning in, 
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through, and about movement; and enabled equity in education (Lynch 
 2013c ). Finally, the course had been generously funded in the past which 
Zeichner ( 2010 ) contends, most good examples of hybrid spaces are sup-
ported with external funding in some way.  

   DEEPER CONTEXTUAL INSIGHTS 
 The general purpose of this study was to give insights into various dynam-
ics of this award-winning programme. Careful analysis of data and fur-
ther refl ection suggest that the community connections do offer strong 
possibilities for programme/course quality improvement, and therefore, 
a strengths-based approach in Health and Physical Education is conceiv-
able (Macdonald  2013 ). There are, at times, diffi culties in this process 
(Douglas  2014 ); however, complexities appear to be minimised when the 
relationships are developed over a sustained period of time, where trust 
is built between stakeholders and not forced. Strength of partnerships is 
increased when the university lecturers are experienced, successful teach-
ers and school leaders with the ability to act as hybrid teacher educators. 

 Within this context, the course was developmentally appropriate for 
teaching children PE in the primary school and, therefore, perceived 
as very relevant by all stakeholders. It also appeared to supplement and 
extend the various schools’ PE learning opportunities and not saturate or 
compete with existing curriculum. Head Teachers had an important role 
in leading and determining the PE implementation within their school, 
deciding how this would be enacted and by whom. Finally, funding was 
made available for this course and was a necessary ingredient for initiat-
ing and maintaining partnerships. Zeichner ( 2010 ) states that most good 
examples of hybrid space partnerships are supported with external funding 
in some way. 

 Such partnerships may involve a change in beliefs for some teacher edu-
cators, often those who are perceived as theoretical experts. Furthermore, a 
hybrid space may be a foreign teaching and learning process for some, only 
familiar with the ‘application of theory’ model. It is commonly acknowl-
edged that partnerships are also socially complex. However, education 
departments globally are advocating the change in efforts to strengthen 
teacher education. This shift has appeared to be problematic for many 
teacher educators as they are not familiar with the process and there is lim-
ited research into PETE. Hence, this research is signifi cant as it explores a 
successful BEd Primary PETE course in England and “takes into account 
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the settings where teacher education learning happens” (Douglas  2014 , 
p. 6). Through sharing the data gathered—regarding course partners and 
roles, the perceived university benefi ts, university challenges, and identifi -
cation of hybrid space features—this study contributes to the knowledge 
within this fi eld. 

 The fi ndings did suggest within this context that there were connec-
tions between having teacher educators with teaching experience in pri-
mary schools and the partnerships established. The teacher educators were 
also confi dent and competent with the children aged 5–11 years and felt 
comfortable working in, with, and amongst primary school educators and 
communities. The various stakeholders perceived themselves as ‘teachers’ 
working together in the best interest of the children. 

 The fi ndings of this UK research into a successful ITE PE primary edu-
cation course enabled global insights for the ‘Best Start’ Gippsland initia-
tive. It offered a guiding framework for continued efforts towards course 
improvement and stronger partnerships.  

   SUPPORT 
 The international research into ‘How are primary education Health and 
Physical Education (HPE) teachers best prepared?’ offered support for the 
development of partnerships for the health, wellbeing, and physical educa-
tion (HW & PE) project, ‘Best Start: A community collaborative approach 
to lifelong health and wellness’. The recent national curriculum reform 
in Australia emphasised the importance of the key learning area HPE to:

  provide ongoing, developmentally appropriate opportunities for students 
to practise and apply the knowledge, understanding and skills necessary to 
maintain and enhance their own and others’ health and wellbeing. (ACARA 
 2012 , p. 4). 

 Therefore, it is axiomatic and essential for pre-service teachers to be 
prepared to do this. 

 A decline in opportunities for quality HPE in Australian schools 
was identifi ed as a major problem in the Senate Inquiry 20 years ago. 
Furthermore, “suitably qualifi ed physical education teachers were not 
being employed to teach physical education and school sport to all chil-
dren” (Commonwealth of Australia  1992 , p. xiv). It can be argued that 
this is still a major problem in Australia as no course designed to develop 
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generalist primary classroom teachers with a specialisation in HPE could 
be identifi ed at the time the research was conducted. This is a major struc-
tural fl aw which evidences a top-down approach to curriculum delivery 
rather than a bottom-up that is often espoused by literature and edu-
cation departments. This explains such questioning as “who is teaching 
HPE, and who is deemed competent to teach HPE in schools” (Dinan- 
Thompson  2009 , p. 48). 

 Hence, this study was completed in the UK, where a unique and highly 
successful course was identifi ed for developing pre-service teachers’ exper-
tise in providing purposeful, relevant, and appropriate physical education 
for children in the primary age range. This achieves Webster’s recom-
mendation of “pre-service education of primary school teachers include 
mandatory units directly related to the content strands of the syllabus, 
with further opportunities for teachers to specialise in PE courses” ( 2001 , 
p. 1). This study investigates how a role model UK primary education pro-
gramme achieves this and in doing so advocates the purpose of the HPE 
learning area in Australia “to offer experiential learning, with a curricu-
lum that is relevant, engaging, contemporary, physically active, enjoyable 
and developmentally appropriate.” (ACARA  2012 , p.  2). This PE pur-
pose was accentuated through partnerships with local primary schools and 
optimised opportunities for pre-service teachers to work with children. 
As evidenced by the external examiner’s report, this course is heightened 
by the teaching experience of the lecturers/tutors and the coherent and 
progressive design. 

 This study offered support for the development of partnerships in 
Gippsland, to best prepare teachers to implement developmentally appro-
priate HPE experiences. To prepare generalist and specialist HPE teachers 
who are confi dent and component “to provide ongoing, developmentally 
appropriate opportunities” (ACARA  2012 , p. 4) for children in schools 
so that they can “practise and apply the knowledge, understanding and 
skills necessary to maintain and enhance their own and others’ health and 
wellbeing” (ACARA  2012 , p. 4). Such a primary course being offered by 
universities is in the best interest of children’s health and wellbeing. 

 ‘Best Start’ programme was endorsed internationally by the National 
Education Physical Education Teacher Education Advanced Standards 
(USA). The Advanced Standards document states, “This integration of 
content and pedagogical knowledge results in and contributes to the 
development, application and communication of a teacher candidate’s 
PCK (pedagogical content knowledge), which, in turn, advances the can-
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didate’s expertise and enhances student learning” (National Association 
for Sport and Physical Education  2008 , p. 2). 

 The research fi ndings are underpinned by the Australian Teacher 
Education Ministerial Advisory Group (TEMAG) report recommendations 
titled ‘Action Now, Classroom Ready Teachers’. This report (cf. Chap. 2, 
p. 31) suggests a sense of urgency to lift quality of ITE: using evidence-
based content and pedagogy that make a positive impact on the learning 
of students; to deliver integrated and structured professional experience 
throughout initial teacher education programmes through formalised part-
nership agreements with schools; furthermore, ensure that staffs delivering 
initial teacher education are appropriately qualifi ed, with a proportion hav-
ing contemporary school teaching experience (TEMAG  2014 ). 

 The research fi ndings are also consistent with data gathered in relation 
to Australian school principals’ perceptions about the preparation of pri-
mary health and physical education teachers (Lynch  2013d ,  2015 ). This 
study investigated Primary School Principal’s perceptions of a University 
Pre-service Teacher Education course where the graduate teacher is 
qualifi ed as a generalist primary classroom teacher and a HPE specialist. 
Surveys were completed by 376 principal participants from a cross-section 
of Australian Government schools representing every state and territory, 
region and size. The study indicated two key fi ndings:

    1.    Principals in Australian Government primary schools of various sizes 
and locations, strongly desire to have specialist HPE teachers in their 
schools.   

   2.    Principals in Australian Government primary schools want HPE spe-
cialist teachers who are interested and passionate about working with 
primary aged children in, through and about HPE. Furthermore, HPE 
specialists who are able, willing, and qualifi ed to teach as generalist 
classroom teachers (Lynch  2013d , p. v).    

  The research fi ndings from the UK ITE PE programme also advocated 
the global Health Promoting Schools (HPS) framework. The concepts 
outlined in the national curriculum documents that laid the foundations 
for the 1999 Queensland HPE syllabus, and later, the 2013 Australian 
Curriculum (HPE), are closely aligned with the HPS principles (Centre for 
Primary Education  1998 ; Lynch  2013c ). The Australian HPS Association 
was established in 1994 and HPS developed in Australia around the same 
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time as the development and implementation of the 1999 HPE curricu-
lum documents.

  Health promoting schools are schools which display, in everything they say 
and do, support for and commitment to enhancing the emotional, social, 
physical, and moral wellbeing of all members of their school community. 
(Centre for Primary Education  1998 , p. 2) 

   The HPS concept was developed to promote health in education 
(World Health Organisation  1996 ). The HPS Model encompasses pro-
gramme implementation as it describes the broad, holistic framework for 
the implementation of health education beyond the boundaries of the 
classroom (Queensland Government  2003 ). It offers “a suitable approach 
because it encompasses a range of infl uences internal and external to the 
school environment” (O’Dea and Maloney  2000 , p. 4). The HPS model 
comprises three overlapping elements: (1) curriculum, teaching, and learn-
ing; (2) school organization, ethos, and environment; and, (3) partner-
ships and services. The overlapping components “need to be considered 
as a whole rather than as separate entities” (Australian Health Promoting 
Schools Association  1996 , p. 1). 

 Implementing across the three elements allows for a more comprehen-
sive promotion of health (World Health Organisation  1994 ), and there-
fore, forms an ideal framework for the strands of HPE: enhancing personal 
development; developing the concepts and skills for physical activities; 
and promoting the health of individuals and communities (Queensland 
Government  2003 ). 

 Doctoral research evaluating school responses to the introduction of 
the HPE curriculum in three case study schools (Lynch  2005 ) found that 
the degree the HPS framework was embedded within the learning setting 
correlated with the quality of teaching and learning experience offered:

  Case Study Two school severely lacked grassed areas and space, with the 
result that students had to have a split play time, allowing them just thirty 
minutes of play each school day. Their sporting equipment was in good 
order and supply, as too were their teaching resources which were held in 
the school library. To overcome the disadvantage of having a lack of space, 
Case Study Two school had developed partnerships and services as per the 
Health Promoting Schools Model (Australian Health Promoting Schools 
Association  1996 ). Case Study Two school had formed a strong partner-
ship with the local Junior Rugby club, located approximately 400 metres 
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from the school. The upper school (Years Four–Seven) walked down to 
the rugby club most Tuesdays and Thursdays during their fi rst and major 
break, because there they have more room to play various sports. The school 
used the rugby fi eld for most Physical Education lessons for the students 
from Years Three to Seven, depending on the sporting facilities required 
for particular physical activity skills. The rugby park was also used for the 
AFL [Australian Football League] Auskick program that was conducted 
after school hours. The HPE program in Case Study Two school also 
used approximately twenty-fi ve parent helpers for the Years One and Two 
Perceptual Motor Program. The HPS model endorses the implementation 
of Health Education beyond the boundaries of the classroom (Queensland 
Government  2003 ) and promotes the school/parent partnership in the 
development of children’s activity levels (Medland and Taggart  1993 ). 
Ultimately the school/parent partnership further educates parents about 
the need for children to participate in physical activities as the parents have 
the primary responsibilities for instilling good health habits (Howard  2004 ). 
Using parent helpers in the Perceptual Motor Program also models for the 
children their parents being involved in physical activities (Saltmarsh  2001 ). 
(ie. Lynch,  2005 , pp. 241-242). 

 Where as:

  Case Study Three school had ample facilities and space, a wide range of 
sporting equipment and teaching resources. The school was located beside 
a large basketball stadium, however no partnerships had been formed or 
maintained between the two. There was a distinct lack of parent participa-
tion during organised physical activities in comparison to Case Study Two. 
(ie. Lynch,  2005 , pp. 241-242). 

 Hence,

  Of the three Case Study schools it appeared that only the Case Study Two 
school was implementing quality physical activity lessons on a regular basis. 
Only Case Study Two school had a whole school curriculum program which 
was developmentally appropriate and progressive, enabling immediate and 
lifelong benefi ts (Graham et al.  1998 ). Only Case Study Two school imple-
mented a Perceptual Motor Program in the early years of the school which 
developed the locomotor skills of walking, running, hopping, vertical jump-
ing, horizontal jumping, galloping, sliding, skipping, and leaping, and the 
manipulative skills of throwing, catching, dribbling, striking, kicking, and 
punting balls (Olrich  2002 ). Children do not acquire fundamental move-
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ment skills naturally; rather, they need to be provided with quality learning 
experiences to enable development (Doorn  1999 ). 

 Only Case Study Two school lessons observed by the researcher actually con-
fi rmed the teacher participants’ shared insights and evidenced their under-
standing of the socio-cultural approach, embedded in the HPE  syllabus. This 
was evidenced through the promotion of social justice and equity principles, 
where the HPE specialist teacher structured and taught inclusive lessons 
which acknowledged student diversity and skill levels and created support-
ive learning environments (QSCC  1999 ). Such learning environments were 
created through the use of eclectic pedagogies. At times, a traditional domi-
nant science pedagogy (Tinning  2004 ) was evidenced with emphasis placed 
on correct skills and movement techniques. This was achieved through dem-
onstrations, cues, explanations, and by providing feedback to students. At 
other times, critical socially just pedagogies (Tinning  2004 ) were evidenced 
in a diverse range of sports and skills covered and implemented using several 
minor games simultaneously, enabling students maximum participation and 
involvement. (ie. Lynch,  2005 , pp. 241-242). 

   The research fi ndings and insights from the UK ITE case study were 
embedded within the HPS framework. Furthermore, when combined with 
the data gathered from Australian primary school principals and recent 
shifts in Teacher Education, such as the Victorian Government ‘School 
Centres for Teaching Excellence’ (SCTE) initiative, the global insights 
offered welcome and timely support along with direction for the ‘Best 
Start’ programme leader.     
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